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Vision & Values 

Learning Together, Growing Together 

  

At Dove Green, we are creating a world class British school that promotes a respectful, happy, caring 

and inclusive community. We strive to prepare all students to become lifelong learners and 

responsible citizens, ready to meet the challenges of the future. In partnership with families and the 

wider community, our goal is to create purposeful, enriched opportunities for students that inspire 

them to become leaders of their own learning and develop the knowledge, critical thinking skills, 

and character necessary to succeed in an ever-changing world. We are dedicated to 

providing stimulating learning experiences through an evolving, challenging curriculum, fully 

reflecting the culture of the UAE and the wider world. 

  

DGPS Way 

At Dove Green Private School, we are:  

•  Determined learners 

•  Global thinkers 

•  Positive achievers 

•  Striving for success 

 

Aims 

Inclusion at Dove Green means adapting to the needs of our students and adjusting our systems to 

work for everyone. We believe an inclusive school plans proactively and responds flexibly to 

individual needs while fostering independence and resilience. We place a high value on providing a 

supportive working environment and on maintaining the health, safety and welfare of our students, 

families and staff. We have a supportive and caring ethos and recognise the importance of creating 

an atmosphere in which everyone feels valued and respected. We are committed to inclusion and 

pay particular attention to the wellbeing, attainment and progress of: 

• Multilingual learners (EAL) who speak multiple languages fluently 
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• English Language Learners (ELL) who may struggle to access the curriculum taught in 

English 

• Students of Determination (SofD) who have a Special Educational Need or Disability at a level 

requiring individualised support (level 2, 2+ and 3) 

• Students with additional educational needs (SEND level 1) 

• More Able, Gifted and Talented students (MAGT) 

• Emirati students 

 

Linked Documents 

• Admissions Policy and Process Map 

• Behaviour and Student Leadership Policy and Escalation Procedure 

• Teaching and Learning Policy 

• Appendix - Students of Determination 

• Appendix - MAGT 

• Appendix - English Language and Multilingual Learners  

• Appendix – Student Support – Counselling and Wellbeing Champions 

 

Curriculum 

The Early Years Foundation Stage Framework (EYFS) and the National Curriculum for England 

(NCE) form the foundation of our curriculum planning. This curriculum is adapted to meet the needs 

of individuals and groups of students, ensuring access and engagement for all. Universal Design of 

Learning principles are utilised to ensure accessibility.  

 

Identification 

All entry assessments at Dove Green are designed to identify educational needs rather than exclude 

students. A member of the Inclusion Team meets with families of SofD, SEND, ELL, and MAGT 

students to understand their specific context and offer recommendations. Where needs cannot be 

met, this is communicated clearly and respectfully to families, along with suggested alternatives. 

 

The Cognitive Abilities Test (CAT4) taken at the beginning of every academic year from Year 3 to 

Year 11 helps to identify students with specific educational needs. In particular: 

• An average combined CAT score of 121 or above suggests potential MAGT 

• A verbal deficit (difference between non-verbal and verbal score of 10 or more) suggests 

potential ELL 

• A non-verbal score below 90 suggests potential SEND 

 

The Pupil Attitude to Self and School survey taken at the beginning of every academic year from 

Year 3 to Year 11 helps to identify students who might need social and emotional support.   
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Teachers can refer any student, at any point during the year, using a Student Referral Form, for 

additional support or challenge from the Inclusion Team. The Assistant Principal, Pastoral and 

Inclusion collates the information from Student Referral Forms, internal and external assessments 

(including PASS, TEP, Progress Tests and CAT4). The SENCo or Assistant Principal conducts 

observations, screeners and interviews with the teacher and parents. The screening tools cannot 

diagnose but can give suggestions for support. A plan is then created for support or challenge for 

the individual student.  

 

Roles and Responsibilities 

All subject teachers are responsible for the learning, progress, and outcomes of every student in 

their class. 

 

Admissions team: 

- Ensure that the admissions form is correctly completed with details of home language and 

length of time learning in English 

- If a language or special educational need is identified by the parents or suspected on trial 

day, schedule an assessment with the Inclusion team as part of the admissions process 

 

Teachers: 

• Embed inclusive practices in everyday teaching 

• Engage in training and continuous professional development 

• Provide appropriate levels of challenge for all learners 

• Anticipate and address potential barriers to learning and misconceptions 

• Plan scaffolding for support and its gradual removal 

• Consider language needs and plan targeted resources 

• Offer additional learning opportunities beyond the core curriculum 

• Ensure coherent, effective and challenging provision is provided for MAGT students across 

the curriculum 

• Maintain evidence of provision and progress data 

• Communicate all information and record-keeping correctly 
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The Inclusion Team 2025-26: 

 
 

• Support classroom teachers with inclusive practices, planning for adaptation, scaffolding 

and differentiation 

• Screen students of concern for potential Additional Educational Needs 

• Plan, teach and assess targeted interventions to small groups  

• Report to parents 

 

Planning and Time Allocation 

Subject teachers are responsible for adapting their planning to meet the needs of all students. While 

lessons follow the curriculum framework, modifications, such as sensory breaks, are made where 

appropriate. Inclusion support may occur within the classroom or in a withdrawal setting, 

scheduled to minimise disruption. 
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Resources 

DGPS demonstrates its commitment to inclusion through a well-established Inclusion Team and 

structured support across the school: 

• Foundation Stage and Key Stage 1 classes have one Learning Support Assistant per class, 

supporting and challenging individuals and small groups under the direction of class 

teachers 

• Key Stage 2 benefits from four LSAs across the key stage 

• Parent-employed Individual Learning Support Asssistants are assigned to individual 

students with a very high level of support need 

 

Support and challenge activities are tailored to meet both academic and social needs and should 

promote growing independence. 

 

The Inclusion Team maintains a resource inventory and a stocked sensory room. The school also 

works in collaboration with external providers for Speech and Language Therapy and Occupational 

Therapy services. 

 

Assessment 

For internal and external assessments, arrangements are adjusted as needed to ensure accessibility. 

This may include extra time, modified environments, or exemption from specific assessments, as 

agreed upon with parents. 

 

Partnership with Parents 

  

We aim to promote a culture of cooperation with parents. We strongly encourage active parental 

involvement in every child’s education and are committed to transparent, ongoing communication. 

• A calendar of formal and informal sessions is published yearly, containing engagement 

events. 

• Regular review meetings are held with the parents/carers of Students of Determination to 

discuss progress and support plans. 

• The Assistant Principal Pastoral and Inclusion, SENCos and ELL Lead Specialist are available 

for consultations, advice, and support. 

 

During Parent/Teacher meetings, teachers will explain any targets that have been set. The teacher 

will explain the provision of support (with the SENCo if required) and actions that parents can take 

at home.   

  

If the child has an IEP, then the parent is invited to regular IEP review meetings where the needs of 

the child are discussed and targets are drawn up together, so that the parent knows what is expected 

of the child, school and parent. 
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Parents can help the school by providing relevant information that will support their child both in 

and out of the classroom. 
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